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Abstract 
This research was aimed to examine whether or not Question Answer Relationship 
(QAR) strategy could affect students’ reading comprehension of narrative texts 
significantly. This research was a pre-experimental research. The sample of this 
research was 36 students of class X AK I that was selected by using cluster random 
sampling. The data were analyzed using non-parametric test in SPSS and the effect 
size formula. The result of the statistical calculation shows that Wilcoxon Signed-
Rank was improved. The value of effect size was 1.5, greater than 0.80 (1.5 > 0.80) 
and it is categorized highly significant. The research findings show that teaching using 
Question Answer Relationship (QAR) strategy affected the students’ reading 
comprehension of narrative texts significantly. It was recommended to use QAR 
strategy to teach reading comprehension especially on narrative texts. 
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INTRODUCTION 
Reading involves understanding and 
constructing meaning from the text in 
order to answer the questions about the 
text passage. Pang, Muaka, Bernhardt, and 
Kamil (2003, p.21) define “Reading as a 
skill that will empower everyone who 
learns it.” Reading cannot be separated 
from comprehension. Comprehension is 
the process of making senses of words, 
sentences and connected text (Pang, 
Muaka, Bernhardt, & Kamil, 2003). 
Reading and comprehension of text is a 
complex interactive process, and to 
comprehend well the reader must more 
reading that just to decode or word 
calling. 
This research focuses on reading 
comprehension of narrative texts. One of 
the basic competences of Curriculum 2013 
in senior high school is that students are 
expected to able comprehends narrative 
texts. These texts were presented to 
introduce the students’ stories that they 
never heard before such as legend stories 
and fables in Indonesia. Based on the 
researcher’s experience when doing 
teaching practice in SMK Negeri 8 
Pontianak, many students were 
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experienced comprehension problems. 
The students felt difficult when the 
teacher asked them to find out the 
information from the text. Some students 
just read as they struggle to answer the 
questions. Others answered with their 
prior knowledge without reading the text. 
So, the students did not achieve their goal 
of reading. 
Teaching reading comprehension is 
an important task of the teacher. Klingner, 
Vaughn and Boardman (2007) state “The 
aim of teaching reading comprehension is 
to develop the students’ ability in 
extracting the message from the text 
contexts”. In teaching learning activities, 
the teacher may use reading materials 
from the various sources and uses various 
strategies to help students develop their 
knowledge and improve their 
comprehension. According to Snow 
(2002) the purposes of strategies of 
reading comprehension are (1) to make 
the students familiar with texts; (2) to 
make them easier to constructs the 
meaning of the text; (3) to make them 
active to share the information; (4) to 
make the students interested in reading 
and recalling information from their 
memory. 
The process of reading 
comprehension is the beginning of reading 
before we start to read and continuous 
even after the reading is finished. 
According to Toprak and  Almacioglu 
(2009), there are three stages activities in 
teaching reading, they are: (1) pre-reading; 
(2) while-reading; (3) post-reading. The 
teacher can divides instruction into pre-
reading, while-reading and post-reading, 
which they can design activities to 
encourage students to use effective 
strategies when reading in foreign 
language. The students are demanded to 
understand the text by indentifying aspects 
of reading comprehension. Based on 
Chesla (2000), there are five aspects of 
reading comprehension, they are: (1) main 
idea; (2) details; (3) pronoun references; 
(4) vocabulary; (5) inference.  
Questions are usually categorized as 
literal or inferential. Westwood (2001) 
states that there are two levels of reading 
comprehension; they are literal and 
inferential comprehension. Literal 
comprehension refers to an understanding 
of information or meaning of the text, 
such as stated facts, the main idea and the 
sequence of events. Inference involves 
students to combine their literal 
understanding of the text with their 
knowledge and intuitions. 
 Doddy, Sugeng, and Effendi (2008) 
stated that “Narrative text is an 
imaginative story to entertain people”. 
The functions of narrative text are to 
amuse, entertain and to deal with actual or 
various experience in different ways. The 
generic structures of narrative text consist 
of three parts as follows: (1) Orientation; 
(2) Complication; (3) resolution. Rebecca 
(2003) stated that narrative texts consists 
some elements, they are: (1) theme; (2) 
plot; (3) settings; (4) characters; (5) 
messages. 
There are numbers of strategies to 
teach narrative texts. One of them is 
question answer relationship (QAR) 
strategy. According to Raphael, Highfield 
and Au (2006) QAR strategy is reading 
strategy which teaches students how to 
distinguish questions with answer that are 
found “In The Book” and question with 
the answer found “In My Head”. QAR 
strategy provided students a way to think 
and to talk about resources of information 
for answering the question. Raphael, 
Highfield and Au (2006) divided QAR 
strategy into four types of questions for 
reading phases/ cycle; pre-reading, while-
reading and post-reading (1) right there; 
(2) think and search; (3) author and me; 
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(4) on my own. Therefore, QAR strategy 
that is designed to help students 
understand the answer to a question is 
directly based on the type of the questions 
and the process of reading comprehension. 
 
 
 
(Taken from: Raphael, Highfield, & Au, 
2006, p. 63) 
Graph 1. The Types and Process of 
QAR  
 
Raphael, Highfield and Au (2006) 
categorized steps to implement QAR. 
They are: (1) explicit explanation; (2) 
modeling; (3) guided practice; (4) 
coaching; (5) independent application; (6) 
self-assessment and goal settings. The 
implementations of QAR in class are: (1) 
pre-reading; (2) while-reading; (3) post-
reading.  The pre-reading covers: a) the 
teacher presents the goal and objectives of 
teaching-learning; b) the teacher gives a 
brainstorming for the students to stimulate 
their ideas by using some questions 
related to the theme; c) the teacher 
explains the material about the definition, 
generic structure and language features of 
narrative text; d) the teacher explains to 
the students about QAR strategy and how 
to use it. The while reading covers: a) the 
teacher gives the narrative text to the 
students and asks them to read in silent 
reading; b) The teacher gives students to 
question and asks students to answer the 
question based on the QAR. The post 
reading covers: a) Answer 20 multiple 
choice questions; b) in the end, teacher 
and students will discuss the answer to the 
questions. 
The implementations of Question 
Answer Relationship (QAR) strategy have 
some advantages. They are: (1) it helps 
the reader comprehend well and students 
come to perceive several ways to answer 
the questions; (2) students are guided in 
understanding that valuable response to 
reading; (3) students are prompted to 
constantly tap into their knowledge 
through encounter new information in 
reading (Raphael, Highfield and Au, 
2006). 
The researcher conducted a model of 
QAR strategy to comprehend the narrative 
texts. The aim of this research was to 
investigate the affect of QAR strategy to 
teach reading comprehension of narrative 
texts to Year- 10 students of SMKN 8 
Pontianak. 
METHOD 
In this research, the researcher used 
pre-experimental study which is the 
appropriate method to be used to answer 
the questions of this research. deMarrais 
and Lapan (2004, p. 336) stated that “pre-
experimental designs are those in which a 
treatment is applied but the basis for 
judging the effectiveness of the treatment 
is inadequate.” Therefore, pre-experiments 
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are designed to measure the effect of the 
treatment by using pre-test and post-test in 
one group as the sample from the 
population. The researcher chose one 
group pretest-posttest design in 
conducting this research. Based on Cohen, 
Manion and Marrison (2007), the one 
group pretest-posttest design as follows: 
Table 1. One Group Pre-test and Post-
test Design. 
Pre-test Treatment Post-test 
O1 X O2 
 
Taken from Cohen, Manion, and  
Morrison (2007, p.282) 
 
The population in this research was 
from Year-10 students of SMKN 8 
Pontianak. They consisted of seven 
classes in Year-10 of SMKN 8 Pontianak, 
which consist of 252 students. The data 
were calculated from the samples in the 
seven of clusters. The sample was AK I 
selected at random. This cluster sampling 
consisted of 36 students. These learning 
groups share the same criteria as they use 
the same books, same time allocation, and 
thought by same teacher.  
In this research, the researcher used 
the test as a technique to measure 
students’ skill in reading comprehension 
of narrative texts. The test is the means or 
exercises that are given to measure 
individual reading comprehension. The 
test was used to measure students’ 
achievement before and after treatment. 
The researcher was gave the pre-test in 
order to know the student’ ability in 
comprehending reading before the 
treatment. After giving the treatment or 
implementing the strategy, the post-test 
was provided to see whether the strategy 
improved the students’ reading 
comprehension or not. The tests of the 
pre-test and post-test were the same 
narrative texts and 20 questions with 
multiple choices. 
The instrument used in the research 
was formulated in the specification table 
to have the content validity. The content 
validity covers; (1) literal, refers to 
orientation, complication, resolution 
which includes; a) theme; b) character; c) 
details; d) reference; e) vocabulary; (2) 
inferential, refers to resolution which 
includes; a) inference/moral value. In 
order to measure the validity of the test, 
the researcher was constructed tryout test 
to the class X AK II then analyzed it.  
The researcher considered several 
factors of a good test such as validity, 
reliability, level difficulty, discrimination 
power. Validity of the test refers to 
whether or not a test measures what is 
supposed to measure. The test items of 
pre-test and post test of senior high school 
have to meet the criteria of what the test 
measure. Reliability refers to the 
consistency of a test score. That is how 
consistent test scores or other evaluation 
results are from one measurement to the 
other.  
The result of item analysis included 
by the following data; (1) 7 items are 
difficult; (2) 12 items are moderate; (1) 
items is easy. Based on the analysis, the 
results of discriminating power are; (1) 1 
item is easy; (2) 10 items are good; (3) 7 
items are moderate; (4) 1 item is revised. 
The researcher has revised the items by 
changing the answer options to make the 
test item reliable. After calculating the 
tryout test using reliability coefficient 
KR21, the reliability is 0.81. It can be 
categorized as highly reliable. Therefore, 
the tryout test items are considered as 
reliable to be used for collecting the data. 
 
Table 2. The Criteria of Reliability 
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Reliability 
Coefficient 
Relationship 
> 0.90 Very highly 
reliable 
0.80 – 0.90 Highly reliable 
0.70 – 0.79 Reliable 
0.60 – 0.69 Marginally reliable 
< 0.60 Unacceptably low 
reliability 
 (Taken from: Cohen,Manion, and 
Marrison, 2007, p. 506) 
To analyze the data the researcher 
used SPSS by analyzing the normality of 
data and non-parametric test to answer the 
first question. To answer the second 
question used effect size statistical 
formula. The classification of effect size 
defined by Cohen,Manion, and Marrison, 
(2007, p. 521) as follows: 
 
Table 3. The Classification of Effect 
Size 
      Effect Size                   Qualification 
      0 - 0.20                         Weak effect 
      0.21 - 0.50                   Modest effect 
      0.51 - 1.00                     Large effect 
      > 1.00                           Strong effect 
(Taken from: Cohen,Manion, and 
Marrison, 2007, p. 521) 
FINDING AND DISCUSSION 
To answer the first research questions 
of this research, the researcher analyzed 
the significance of the use Question 
Answer Relationship (QAR) strategy to 
teach reading comprehension of narrative 
text by normality test and non-parametric 
test. Before analyzing the hypothesis, the 
researcher had to analyze the normality of 
the data. This analysis is used to see 
whether the data got in the research has 
been normally distributed or not. The 
researcher computes the data using 
Shapiro-Wilk test, because the experts 
recommended using Shapiro-Wilk test 
formula. The researcher used SPSS 16.0 
to computes the normality of the test. 
There was a significant difference in 
students’ achievement before and after 
treatment. It is shown by the gap that 
students’ pre-test score and the students’ 
post-test score is 10.28. Computed by 
normality of the test, it can be seen that 
the significance of the pre-test 0.019 and 
the post-test 0.044. The set of the alpha 
( ) is 0.05 as the common alpha ( ) value. 
The significance value of pre-test (0.019) 
and post-test (0.044) are statistically 
different from the normal distribution. 
Therefore 0.019 < 0.05 and 0.044 < 0.05, 
it can conclude that the significance value 
of the pre-test and post-test are not 
normally distributed. 
 
Table 4. The Result Normality Test 
 
 
Then,  the data computed with non-
parametric test. The result of the 
calculation indicated that the positive rank 
(mean rank = 18.50) was rated more than 
negative ranks (mean rank = 0.000). It can 
concluded that there was significant 
improvement between pre-test and post-
test after being taught by QAR strategy. 
Based on non-parametric test, the Null 
Hypothesis “QAR strategy is significantly 
 
Kolmogorov-
Smirnov
a
 Shapiro-Wilk 
 
Statis
tic Df Sig. 
Statis
tic Df Sig. 
Pre-
test 
.153 36 .033 .926 36 .019 
Post-
test 
.183 36 .004 .938 36 .044 
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effective to teach reading comprehension 
of narrative texts to year-10 students of 
SMK Negeri 8 Pontianak in Academic 
Year 2017/2018” is accepted, while the 
Null hypothesis “QAR strategy is not 
significantly effective to teach reading 
comprehension of narrative texts to year-
10 students of SMK Negeri 8 Pontianak in 
Academic Year 2017/2018” is rejected. 
 
Table 5. The Results of Ranks 
 
After the calculation of the normality 
of the data and non-parametric test, the 
researcher had to find how significant the 
use Question Answer Relationship (QAR) 
strategy to teach reading comprehension 
of narrative text to answer second research 
question by using effect size formula. The 
score of effect size is 1.5. Based on the 
result, the significance of the effect size 
was categorized as the strong effect with 
ES > 1.0 (1.5 > 1.0). It means that the use 
of Question Answer Relationship (QAR) 
strategy gives a highly significant effect to 
students reading comprehension of 
narrative text.  Here is the mean score of 
pre-test and post-test can be seen in graph 
1. 
 
 
Graph 2. Students’ Mean Score of Pre-
test and Post-test. 
 
Discussion 
From the data analysis, the students’ 
ability in comprehending narrative text 
was influenced by Question Answer 
Relationship (QAR) strategy. QAR 
strategy provides good instructions; 
explicit explanation, modeling, guided 
practice, coaching, independent 
application, self-assessment and goal 
setting. The use QAR strategy in teaching 
reading comprehension made students 
work cooperatively, think aloud, become 
strategic readers, think creatively. The 
students consider the information from the 
text and their own knowledge then 
combine it. QAR strategy helps the reader 
to comprehend well; students come to 
perceive several ways to answer the 
questions, students are guided in 
understanding that valuable response to 
6
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1 
Pre-test Post-test 
  
N 
Mean 
Rank 
Sum 
of 
Ranks 
Post-test - 
Pre-test 
Negative 
Ranks 
0
a
 .00 .00 
Positive 
Ranks 
36
b
 18.50 
666.0
0 
Ties 0
c
   
Total 36   
a. Post-test < Pre-test    
b. Post-test > Pre-test    
c. Post-test = Pre-test    
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reading, students are prompted to 
constantly tap into their knowledge 
through encounter new information in 
reading. Based on the findings and 
theoretical proved that the use QAR 
strategy was categorized as highly 
effective and significantly to increase 
students’ reading comprehension of 
narrative text for year-10 students of SMK 
Negeri 8 Pontianak. As the conclusion, the 
teacher recommended to use Question 
Answer Relationship (QAR) strategy to 
teach reading comprehension especially 
on narrative text. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
Based on findings and discussions, it 
could be concluded that the use Question 
Answer Relationship (QAR) strategy was 
affect significantly to teach reading 
comprehension of narrative texts for the 
year-10 students at SMKN 8 Pontianak. It 
is supported by the results Wiloxcon-
Signed Test to test the hypothesis and 
improvement of pre-test and post-test. 
Question Answer Relationship strategy 
made the students became strategic 
readers, think aloud, and work 
cooperatively. The use of QAR strategy 
provides students four types of questions 
that help students comprehend text well.  
QAR made the students doing 
participation in teaching-learning process. 
The students were helped to manage their 
ideas by guidance to answer the questions. 
Thus the prediction of the alternative 
hypothesis (  ) in this research is 
accepted, as the matter of fact that there 
was a significant difference in students’ 
reading comprehension after being treated 
by Question Answer Relationship 
Strategy. 
 
 
 
Suggestion 
Based on the result of the study, the 
teachers are recommended to use QAR 
strategy to teach reading comprehension 
especially on narrative text. The teachers 
can apply QAR strategy. This strategy 
made the students more active to share 
their ideas. In the implementation of QAR 
strategy, the teachers are recommended to 
be educators whose role is to organize, 
help, guide, coordinate, and support the 
students to communicate with others by 
followed six step model for QAR lesson 
or they can modify it. Question Answer 
Relationship (QAR) strategy is the 
strategy that can help students to affect 
their reading comprehension especially on 
narrative texts. In order to be able to affect 
their reading comprehension, the students 
are suggested to be focused on 
understanding the QAR strategy, QAR 
questions and the resources of the answers 
in teaching learning process. Hence, the 
students are recommended to use this 
strategy as a model to help them learn 
reading comprehension. 
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